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Editorial

I coml| hmve sai d it better
Donald G. Perrin

Il ndeed, I could not have <rative Schools:sTloe Grasstodts. Ken F
Re v ol ut iTransformitgBdtication,is a must read for anyone interested in improving

teaching and learning<en Robinsortakes the best ideas from the past half century and adds a

ton of his own to clarify our misconceptions and refine the purpose of education fofthe 21

centuy.

Ken has a nice way of telling us how to do betBar careful analysis, sound reasoning and-well
choseranalogies andxamples, he shows how specific changes can make education more
relevant and more effective in this dynamically changing world. He show testing, standards
and even curriculum has been used in a way that is not prodiativer students or for thend
goalsof educationHe features programs and people who haade significanthanges within

the system, even in the face of policée®l regulations that would dictate otherwiste provides
statistics to support his ideas for chaagethe need for change. By working from the grass roots
upward, Ken shows how each of us can make a difference in way that does not occur with the
top-down approach. And when we put together the results of thousands of small differences, we
can achieve transformational changjee successive chapters of his book devetepby-step to
give usa new image of oysersonatole in education, teaching ancfaing

Articles and editorials in this journal and el se
takes them further. He integrates the elements across all disgiplimasthods of teaching and

learning all stakeholders including students,diears, administrators, parents, politiciamsl

philanthropists; all levels of societgndall cultures and languages. He enables s&#&othe big

picture in increasing levels of deta# fe puts thentogethelin a coherent progression chapter by

chapte. He shows that we dondét have to wait for an
school boardor change to begirnThe transformation is already taking place.

As we face a very uncertain future, the answe
before. We have to do something else. The challenge is not to fix this system but to

change it; not to reform it but to transform it. The great irony of the current malaise in
education is that we actually knough what worKks
scale. We are in a position as never before to use our creative and technological

resources to change that. We now have limitless opportunities to engage young

peopleds i maginations and to provide forms of
customizd to them.

I f you have not exper i en ctakdo Bckabs KiROrdéativity8 ondés 2006
click on the link. At the time of publishing this editofile n 6 s 19 mi nhale present at
received over fortpne milliontotal views. It is available with subtitles and transcript in 59

languages.

INn2016Cr eati ve Schools: The Grassroot oy Revol uti on
Ken Robinson antlou Aronica was publishedh paperbaclky Penguin Bookand as a
Kindle eBook.

Return to Table of Contents
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Edi t or 0 Feedback isa crucial part of the communication processes to reinforce accurate or desired
responses and to correct errors. Peer feedback plays an important role for a number of reasons. There is
only one instructor for a large number of students. The instructor may have learned that content long ago
while peers share the same learning experiences in the same timeframe. For this reason they may be more
effective in assisting other learners. Critical feedback goes beyond content, form and correcting errors.

Contefntcroi ti cal pne eBru sfi eneedsbsa cEkn g | i
wr i tisngQumomwebl ogs
among Chinese undergraduat e

Gao Xianwei, Moses Samuel and Adelina Asmawi
Malaysia

Abstract

Peer feedback in writing focuses on the content, form and error correction. Peer féedback
writing has been regarded as themnsuming and inefficient. The study gap is how to improve

the quality of peer feedback in higHewel writing such as Business English writing. In this

study, higheorder thinking is applied to the peer feedbackidefe d as HAcr i ti c al peer
in higherlevel writing, which aims to study how critical peer feedback improve the content of
peer feedback in Business Englishiting. A qualitative case study is conducted with six junior
students majoring Business Hisf in a Chinese university. Three kinds of dataluding sem
structured interviews, six writing assignments and the artifacts of critical peer feedback, are
analyzed by Nvivd 0. The finding reveals that the quality of peer feedback has been improved
by critical peer feedback; the content of peer feedback becomes more detailed and various, and
the content of peer feedback focuses on the seven aspects including errors, discourse analysis,
pragmatic functions, rhetorical features, affection, style anthgy

Keywords: Critical peer feedback; conteritigherorder thinking;Business EnglishVriting; critical
thinking

Introduction

Feedbackisaposte s ponse of analyzing and evalwuating to
also has close relationshigth feedback. Many researalsebelieve that feedback and critical

thinking involve similar thinking processin analyzing and evaluating. In education, feedback

can improve the ability of critical thinkindpUran Limbach & Waugh, 2006; Ertmer et al, 200

Critical thinking can offer the mechanism of mental process in feedback. However, there is

limited study on the critical thinking and feedback in educatida.believed that highdevel

writings need higheorder thinking skills in peer feedbacki(ifpos, Narciss, & Dunnebier, 2010;

Gielen & Waver, 2015).

In this study, critical thinking is applied in peer feedback in order to improve the quality of peer
feedback. The concefitritical peer feedbadkintegrates ficritical thinkingd andfpeer feedbd®,

to study peer feedbadn performance of critical thinking skills by clearly and intelligently
analyzing, evaluating and creatirgsponsedt refers to a kind of highesrder assessment of
writing with critical thinking skills of analysiandevaluaion to critique a peeré&work by

application ofcognition foundation of writing knowledgandwriting task comprehension and
their application|t aimsto scaffold peers for their writing and at the same time construet self
cognition of writing ability.

Feedback needs to be specific, appropriate, high quality, timely, accurate, constructive,-outcome
focused, encouraging, positive, understandabtfocused on what is done correctly and what
needs to improve (Konold & Miller, 2005). Peer feedback is refleunder different names such

as peer response, peer review, peer editing and peer evaluation (Bijami, 2013). Peer feedback
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emphasizes the activity of peers or students involvement in leanththe content of peer
feedback.

Thereis a lot of researchlmut the content of peer feedback. Caulk (1994) concltiterd aresix
categories such as form, reorganization, more information, write less, clarity an@gleand
Raffeld (1987) categorize three types of feedback as surface level, clarificagfrotecontent

level. Nelson and Schunn (2009) studlibe nature of feedback including summarization,
specificity, explanations, scope, affective language, and their influence on writing performance.

Themost peefeedback focus on products rather titta processes of writing, and many students

in L2 contexts focus on senterdexel errors rather than the content and ideas (Storch, 2005).
Studies claim that feedback on error to L2 students is discouraging and generally fails to produce
any improvementm their subsequent writing (Fazio, 2001; Hyland & Hyland, 2006). However,
what is the content of critical peer feedback in English writing? Can the content of critical peer
feedback facilitate the quality of writing? These two research questions |éusl stutly.

Business English is a discipline in Chinese university from 2007, which is authorized by Embassy
of Chinese Education (Zhang, 2008, P.37). Business English is adtsogsine including

English Language and literature and International Tradsiness English Writing is one of the
compul®ry courses in Business English. Business English Writing is regarded as a vocational
writing and highedevel writing. Peer feedback in Business English Writing still focuses on the
error corrections in ChingZhang, 1995; Wang, 2007). However, the researchers believe that
higherlevel writing shall beierrorfreed (Ferris, 2004, 2006). Error correction is the content of
lower-level peer feedback in L2 writing. Therefore, it is significant to study the caiteritical

peer feedback in Business English Writing.

Research question
The research guestions addressed in this study are:

1. What is the content of critical peer feedback in Business Engliting among Chinese
undergraduates?

2. Can the content of criticpleer feedback facilitateigherquality in Business English
Writing?

Research methodology

Research design

This study is carried out in two phases. The first phase focused on the two workshops about the
introduction of critical peer feedback and Qzone wglfbr online peer feedback in Business

English writing. Three kinds of critical thinking model are introduced to the participants
includingPaulEl der Model ( 20 13tgp ModelgReizhHembach, 2001),&@rsd th& i1 X
Revi sed Bl oo mo sal thiaking(Rooehayd, 2005). The Qzone welpogvides a
structure fop a r t i onlige deadbaitksand comments. The objective of the two workséiop

to enablegoarticipantdo grasp the knowledge and skills of critical peer feedback and the online
peer feedbackisingQzone weblog The second phase focused on the collection of data and data
analysis. Each of the workshops was conduictéo threehoursessionsThis studywas

conducted for one semesttre first semester of 2012016.

Participants

A large class of 42 studentss selected for the research populatibhney weredivided into 7
groups for online critical peer feedback in their Business English Writing course in a Chinese
university. Business English is a discipline in this universitysiness English writing is one of
therequiredcourses in Business Englighgroup of 6 students is chosen as the case group. The
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six case participants (CP) are coded as CP1 to CP6 for anonymous online peer feedback. They
have no knowledge of criticalittking and critical peer feedback in English learning. This is their
first time to have the course of Business English writing based on the syllabus. The lecturer will
conduct the course and critical peer feedback among groups on Qzone. Whblogsearddr is
theonly observer.

Table 1
Demographic Information of the Participants and their Code Names
Participants ﬁgﬂi Gender Major gég?:é
Li CP1 Male Business English Junior
Lu CP2 Male Business English Junior
Wan CP3 Female Business English Junior
Sun CP4 Female Business English Junior
Shen CP5 Female Business English Junior
Yu CP6 Female Business English Junior

Data collection and data analysis

During the second phase, the satnuctured interviews were conducted three times among the

six case participants, which were based on the interview protocols. Each of the interviews lasted
for 30 to 45 minutes. The six Business English writing assigrsweatte written by the case
participants based on the syllabus and uploaded on their Qzone for critical peer feedback. The
three times of interviews for each case participants were recorded and transcribed. Three kinds of
datawere collected including sersitructured interviews, artifacts of Business English writing,

and artifacts of critical peer feedback. These qualitativevder@ analyzed by QSR Nvivb0

with free nodes, tree nodes, and modsée Figure 1)

Findings

Based on the data analysis of intew transcriptions and artifacts of critical peer feedback by

QSR Nvivo10, the content of critical peer feedbablat waspresented at their interviews and
illustrated atheir artifacts, was coded into free nodes including the following seven paots
correction, discourse analysis, pragmatic functions, rhetorical features, affection, style and syntax.
The seven partsrepresented clearly in the tree nodes.

August 2016 5 Vol. 13. No.8.



International Journal of Instructional Technology and Distance Learning

File Edit Wiew Go

i CPF to improve BEW through Qzone Weblog.nvp - MVivo

Project

Links Code Tools Window Help

Modes

H Fres Hodes

‘_':} Tree Hodes

__.»—l Cases

__d FEelationzhip=

J_;_:' Matrices

= 0 Search Feolders
o) A1l Hades

@ Sources
o MNModes
@ Seks
ﬁ Dueries

Look for: -

Search I -

Tree Modes
Hame

= Q Content

Q Affection
= Q Dizcoursze Analy=is
tﬁ) Coherence
Q Cohe=sion
EQ Logic
= @ Error Correction

tg} G ammar

EQ Functuation
tg} Spelling
= Q Fragmatic Functions

t@' Attractiveness
3;) Completene=s
t@' Conciseness

= Q Fhetorical Features

Expressiwveness

Q Faralleli=m

Q Stxle
Q Szmtax

Figure 1: Tree nodes of content of critical peer feedback in Nvivo 10

The detailled severond es and t heir Achildr2n0o nodes
& o
Cohesi Cohere :£)
© nee

" Q Logic

oncise

ness &

Framm
ar
Farent [Paren .
Express o t Farent
Weness . pren £
arent £ Punctu
Farent ation
Ee] Farant Discourse
Adtractiv Analysis 4 Farent
BNESS Pragmatic
Faren A Errar
PUTEIDS Correction Q
Farer Spelling

Paralleli "
! Pare Rl-'gztt'ilrrlggl Parent
Rarent Parent
2
Farent
Affection 9
Fare Cnrgsr’;l of Parent
Figure 2: Nodes of the content of critical peer feedback in QSR Nvivo 10
August 2016 6 Vol. 13. No.8.

ar

e

mo d «



International Journal of Instructional Technology and Distance Learning

Error correction

The case patrticipants point out that their first action in critical peer feedback is to correct errors
ongrammar, punctuation and spelling. Error correction cannot be neglected in critical peer
feedback on Business English writing. Although they believe that their Business English writing

is a vantage or highdevel English writing and errors should not appén this study of data, the

fact is that there are still many errors in their Business English writings. The case participants can
find many errors on grammar, punctuation and spelling. Error correction is stijbapad of

critical peer feedback iBusiness English writing.

Generally, when | evaluate a writing, the first viewed in my eyes is grammar errors, the
second is style, and the third is wording, and then rhetoric like parallelism, the affective
languages. The last is special feature whichat&ract me.

(Cited from Interview Transcript/ CP3/ 09 Oct., 2015)

You can comment the basic grammar errors, and then the sentences cohesamouitbu
find something basic, and then have a look on the affective expressions.
(Cited from Interview Transipt/ CP5/ 23 Oct., 2015)

From the interview transcripts of CP3 and CP4, their first action of assessing a writing is
to correct the grammar errors. However, in their artifacts of critical peer feedback, there
are also many grammar, spelling and punctuagiwor, which has become a very serious
problem in their critical peer feedback.

CP5: 201512-23 13:07:30

in my opinion, we, several did not have a better understanding to the 'definition of the
report' or how to organise a report, and i think [...].
CP4:201512-23 14:26:11

about the finding ,it's too long,and not very clear.
CP6: 201512-29 12:02:25

i think the finding has som problems.the imformation is not specific and correct.
(Cited from CPF ArtifactsCP3/CP3/A6)

In the artifact of CP3, the threase participants of CP4, CP5, and CP6 provide their critical peer
feedback on her writing. However, tha@re many errors in the feedback language such as

grammar error of capitalization in the initial v
Aor ggaon,i zisomo i nstead of Asomed, Ai mformationo i
errors like commagsingle quotatiodi nst ead of HAdoubl e quotationo. Tl

writing and critical peer feedback artifacts shall be concerned byabledes in their practice of
critical peer feedback. It is necessary to enhance the supervision in proofreading and editing to
eliminate these errors in Business English writing.

Discourse analysis

Di scourse refers to the stextnd dr stchharfsee aunand g
study of the structure of sentences (Tannen, Hami&dbchiffrin, 20L5, pp. 1116). In the study

of discourse analysis, there are many critical parts such as register, genre, cohesion, coherence

and logic, etc.

In the process of critical peer feedback, the case participants realize the importance of
cohesion, coherence and logic of sentences in Business English writing. In their critical
peer feedback, they give their feedback on three main aspects for a gesoenadsdi

analysis. In thdéollowing example, CP2 directs that he not only pays attention to the error
correction, but also the sentence logic, cohesion and cohereadeettbacks also
concerned witltlearness and accuracy of expression in BusinesssBngtiting.
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At the beginning of this study, | pay much attention to the grammar errors, and not check
the sentence logic. But now, | prefer to study its sentence logic, the cohesion and
coherence. Whether or not they are clear, is very important to ttiegwri

(Cited from Interview Transcript/ CP2/ 23 Oct., 2015)

Pragmatic functions

Business English writing is vocatiorahglishwriting with specific objectives. The writing

objectives are purposeful with clear purposes, application fields, targeted audieticpecial

language. In order to fulfill these purposes, the pragmatic functions need to be highlighted such as

ficl earness, conciseness and courtesyo (Chen, 200C¢C
(Gartside, 1976).

Based on the QSR Nvivi0 dataanalysis of interview transcripts and feedback artifacts,

the case participants recognized the importancemdérstandingragmatic functions in

Business English writingwill have a comprehensive study of the writing about grammar

errors, thecompleteness of the writing tasks, cohesion, coherence, and some points which

can attract me for further reading. Most of ou
special one, the difference with othdiGited from Interview Transcript/ CP2/ 230

2015)

I have a look whether their writing is completed in sentence structure, and writing tasks.

I 6d |Ii ke to check the attractiveness. Are ther
writing? Are there something new and creative? | think the langlameéd be simple,

clear and concise. This can give us a feeling of reality and authenticity. (Cited from

Interview Transcript/ CP4/ 09 Oct., 2015)

They mentioned pragmatic functions in the data souirtésur parts: completeness, conciseness,

expressve ess, and attracti ve meeingrequirgereotofphk writingne ss o r e
tasks and the correctness of the sentences. MnACor
clearness of the writing sent etomtilesmoothnessandt r uct ur e
readability of the wr awrtingquality Which dareliaitinteiest@ness o r e f

desirein the readers for a successful business.

In these two examples of interview transcripts, CP2 and CP4 mention the pregnettans of
completeness, conciseness and attractiveness in Business English writing. They have recognized
these pragmatic functions to use as rubrics to assess a writing.

Rhetoric feature

Rhetorical features in writing refers to a vast array of rhetdigares such as repetition,

parallelism, hyperbole, overstatement and understatement, etc. Business English writing pursues
conciseness, clarity, simplification and persuasiveness for the successful business
communication. However, rhetorical features also needed to enhance the expressiveness and
affection at some styles.

If I give a writing now, | will check first the grammar, second the style, third the
rhetorical feature like parallelism, and the affective languages. Is there something | can
improwve likerhetoric? (Cited from Interview Transcript/CP3/09 Oct., 2015)

In the example, the rhetorical features are mentioned by CP3 as one part for critical peer
feedback. CP3 argues that the rhetorical feature of parallelism cannot be neglected in Business
English writing. Other types of rhetorical features shall be recognized and improved in Business
English writing.
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Affection

Affection refers to the affective languages to persuade and express some kinds of emotions in
Business English writing. The readare the potential customers of the writers in business
activities. The readers are emotional figures who need the affective languages in business
communications such as greeting, expressions of sorry and pardon, expressions of forgiveness,
and expressionsf complaint, etc. Affective languages are widely used in the business letter
writing.

The case participants argue the importance of affective languages in Business English writing.
They insist that affective expressions are very important for a successfaéss writing.

However, the affective expressions must cater for the situation of the business writing with proper
emotional expressions. The abused affection in business writing may become an obstacle to a
successful business negotiation.

If I give awriting now, | will check first the grammar, second the style, third the

rhetorical features like parallelism, and the affective languages. Is there something | can
improve likerhetoric? (Cited from Interview Transcript/CP3/09 Oct., 2015)

CP3: 201510-1912:46:20

First, maybe you can praise or appreciate the school using thankful languages in this
congratulation letter. | think it will be better.

Second, if it is possible, you can encourage him to study continually, as far as | am
concerned.
CP1: 201510-19 10:45:07

Your language in this congratulation letter is oral language which may make the reader
feel that you are a close friend of her, very intimate and comfortable. By the way, you
should pay attention to your style of letter.

(Cited from CPFArtifacts-CP4/CP4/A3)

At the example, CP3 mentions that she likes to assess the affective languages whether it is

suitable for the different situations. At example 44, CP3 indicates the usage of affective languages

in CP406s writing andraE&mrylshandaffective languagesim he use of
congratulation writing.

Style

According to the syllabus of Business English Writing, they are many kinds of Business English
writing styles such as business lettemail, memo, notice, business report, product dgison

writing and academic writing, etc. Each kind of business writing has a special style which is
different from others. The corrective style is a basic requirement in business writing, which is not
only concerned with a successful writing but alsoitygression and professionalization of the
company.

The case participants argue the importance of styles in business English writing. The correction
of style is a main part of critical peer feedback, which is a‘tegaition of Business English
writing.

The style is also very important. If your style is not right, your writing may be not good.
Thatdéds to say that you dondét grasp the basic
there are few style errors, it still could be found more or less. (Cited frenvikt

Transcript/CP5/23 Oct., 2015)

First, you should pay attention to your style. It is messed up totally. You need make them
align on the left. | think you shall put yowneail and phone number at the end of the
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writing. Finally, you need make your tgee more attractive, to attract their eyes on your
capability.(Cited from CPFArtifactssCP1/CP1/A1)

In thefirst example, CP5 implies the importance of style for Business English writing which
represents not only a writing but also your business expegeircthesecondexample, CP1
makes his critical peer feedback on the style of resume writing in Business English writing.

Syntax

Syntax is the study of how sentences are organized and constructed with the principles and
processes (Chomsky, 2002, pp. Wt)the study of Business English writing, sentence writing is

a difficult point because of the particular sentence patterns and native language transfer. English
sentence structure is different with Chinese sentence structure. The Chinese sentenee structu
will impact the cognition of English sentence structure in not only a positive way but a negative
aspect.

Therefore, there are always many uncompleted sentences or disordered sentences in Business
English writing by the negative transfer of Chinese lsgge. The case participants have realized
this phenomenon in their writing activities. During their critical peer feedback, they will assess
the completeness of sentences, and then offer their critical peer feedback on syntax.

The most basic is to checlkstsentences, to find out what the problems exit in his
sentences. Then, | will go to the writing task and logic, to study the problems on whether
he has finished the writing tasks and whether the writing is logiciéd from Interview
Transcript/CP2/2®ct., 2015)

CP5: 201511-19 14:33:41

The body is simple but you express the general idea. | think it is good, but | wonder if the
subject can be expressed in this way.
CP2: 201511-20 12:36:25

Simple and cl ear expr es sritoause,ImpérdtiveSentprace d . But
in the end.
(Cited from CPFArtifacts-CP4/CP4/A4)

In thefirst example, CP2 emphasizes that he will assess the sentence structure firstly. The
correctness of sentence structure and syntax is the basic for Business Engtigh wititie
seconcexample, CP5 and CP2 offer their critical peer feedback on the sentences and try to give
some suggestions to improve the sentence writing.

However, they are many sentence modules in Business English writing. In other words, these
fixed seitence modules and expressions are widely used in Business English writing. It is
necessary to assess the corrective usages of these sentence modules which is helpful for the
efficiency and formality of Business English writing.

Conclusion

Before this stug, the case participants insisted their content at a peer feedback would be to find
errors and correct errors. Their only activity in peer feedback is error correction on grammar,
spelling and punctuation. With the study of critical peer feedback, theyrbaiized that there

are other aspects to be assessed except errors. They believe that Business English writing is a
vocational and LSP highdevel writing with particular features on syntax, style, pragmatic
functions and affection. These particulartégas in Business English writing need to be

improved during critical peer feedback.

Based on the data analysis, these seven parts are highlighted by the case participants in their peer
feedback including error correction, discourse analysis, pragmatic functions, rhetoric features,

August 2016 10 Vol. 13. No.8.



International Journal of Instructional Technology and Distance Learning

affection, style, and syntax (see TaBJeAnd the mentined aspects of the seven parts of content
in critical peer feedback are listed in the following table.

Table 2
The content of critical peer feedback in Business English writing

Error Correction Grammar Rhetoric Features Parallelism
Spelling
Punctuation

Discourse Analysis Cohesion Affection Thanks
Coherence Congratulation
Logic

Pragmatic Functions Completeness Style E-mail
Conciseness Resume
Expressiveness Business Card
Attractiveness Memo

Business Letter
Business Report
Syntax Cohesion
Coherence
However, the case participants can not conclude all the content of each parts in the practice of
their critical peer feedback, which are only parts of it. The content of critical peer feedback

includes not only the error correction of language, but alsevery aspects of Business English
writing, in addition to the consideration of successful business communication.
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Edi t or 0 éccaddding te the author, ftihe main contribution of this paper is investigation oft eac her s 6
attitudes, perceptions, experience, and expectation on integration of social network sites into the ESL/EFL

instructional setting. It explores in what manner thisint egr ati on supports and enhances st
learning experiences, specifically in Middle Eastern languages. This contribution is theoretically and
practically relevant because social networking has become an integral part of modern society. Teachers as
practitioners need to be updated and upgraded with the knowledge and skills to cater to these emerging
technologies and user applications in their daily instruction.o. . .

Soci al Net work Sites I ntegratiol

t hrough EFL/ E®&/L eTWwgad mdarss
Sulaiman A. Alnujaidi
Saudi Arabia

Abstract
This study investigated the relationship betweer

perceptions, and expectations toward the integration and effectiveness of Social Network Sites
(SNS) in Englis instruction A questionnairébased survey of 107 participants from several

hi gher education institutions in Saudi Arabi
experience (m = 2.60, SD = 1.22), their overall positive attitude (m = 3.44, SD=XkiBeo
perceptions (m = 3.87, SD = 0.92), and positive expectations (m= 3.7, SD=0.92). Furthermore,
the correlations between experience and attitudes (r = .767, p = .000), and experience and
perceptions (r = .861, p = .000) were statistically significatittudes and perceptions

significantly correlated at r = .796, p = .000, and attitudes and expectations significantly

correlated at r = .350, p = .000. However, experience did not significantly correlate with
expectations (r =.187, p = .053), nor didgegtions with expectations (r = .140, p =.149). A

multiple regression analysis was performed to determine if the-vhresble model (attitudes,
perceptions, and expectations) predicts the SNS experience variable: The model was significant at
0.01, R2 =759, adjusted R2 =.752, F (3, 103) = 108.043, p = .000. The significant predictors
were attitudes and perceptions.

Keywords: Social Networking Sites (SNS), English as a Second Language (ESL), English as a Foreign
Language (EFL), Teaching English as a@etLanguage (TESL), Teaching English as a Foreign
Language (TEFL)Facebook, Twitter, YouTube, Instagram, MySpace

Introduction

Social Network Sites (SNS), such as Facebook, Twitter, YouTube, Instagram, and MySpace,
have attracted millions of users, masfywhom have integrated these sites into their daily

practices and connect with other users based on shared interests, political views, or activities
(Clarkson, 2013). Some SNS tools target diverse audiences, while others attract people based on
shared liguistic, racial, sexual, religious, or nationalitsgsed identities (Boyd & Ellison, 2007).

According to Boyd and Ellison (2007), SNS allow individuals to "(1) construct a public or semi
public profile within a bounded system, (2) articulate a list ofratisers with whom they share a
connection, and (3) view and traverse their list of connections and those made by others within
the system” (p. 1). Duffy (2011) identified five common features of SNS: "a user can (a) create a
profile, (b) find peers onlingg) publicly erect or confirm peer connections, (d) collaborate to
share content, and (e) form online communities” (p. 286).

Current views on language teaching emphatsieevital role of communicative and cultural
competencén language learning. Canaded Swain (1980) listed four components of
communicativeompetencegrammatical competence (words and rulssgjolinguistic
competence (appropriateness), discourse competence (cohescmiarahce), and strategic
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competence (appropriate use of communication strate@iekiral competencis the ability to

interact effectively with people across different cultures. It has four components: an awareness of
oneds own cul tural wor |l duraldifferencescsowledgevok at t i t ude
different cultural practices and worldviews, crasstural communication skills (Fenner, 2008).

Social network sites (SNS) have been proven to enhance both communicative and cultural

competence (Borau et al., 2009).

This research study aims to investigate the relationship between ESL/EFL teachers' experiences,
attitudes, perceptions, and expectations toward the integration and effectiveness of SNS in
English language teaching.

Literature review

The vast popularity of SNS haseated new opportunities for language learners and teachers to
interact in authentic ways that were previously difficult to achieve (Chartrand, 2012). Current
research on the use of Web 2.0 technologies in second language (L2) learning revealed that
"semnd language learning/acquisition research has been experiencing a paradigm shift: It is
moving from a cognitive orientation to a social orientation, from classroom contexts to
naturalistic settings, from an acquisition metaphor to a participation metapitioirom L2

learning to L2 use" (Wang & Vasquez, 2012, p. 413); therefore, the application of Web 2.0
technologies in many L2 learning contexts has transformed pedagogy, curriculum design,
language learning conception, and even the research in thifielth & Vasquez, 2012).

Ellison (2008) argued that SNS products and applications are rapidly evolving while universities
are exploring new ways to implement SNS, and faculty members are experimenting with SNS to
support learning. She also asserted thtthie r educati on i nstitutions sho
SNS practices because "they are fundamentally changing the social fabric of the university" (p.
19). SNS contribute in fostering positive relationships among students and providing many
opportunitiefor them to interact with peers, instructors and native speakers (Blattner & Fiori,
2009).

A growing number of university professors use Twitter to connect with colleagues around the

country as well as in the classroom to retain student engagement anchgeatialogue (The

Faculty Focus, 2009). The potential educational uses of Twitter stem from its ability to create a

classroom community, promote collaborative writing, foster editing skills, develop literacy skills,

provide reader response, offer studespportunities to discuss issues in formal and informal

settings, provide collaboration across institutions and borders, enhancepgomaqb

management, assess opinion and examine consensus, foster interaction about a given topic, and

finally enhance ntacognition (Grosseck & Holotescu, 2008). Manca and Ranieri (2016)

examined how higher education scholars are using social media for personal, teaching, and

professional purposes. Their study showed that social media use is still limited and restatcted, th

is, the frequency of personal use is mostly associated with the frequency of professional use, and

prior experience with-earning is greatly associated with social media use. By incorporating

Twitter in the c¢l assr oo nketoengagednesimting, cdlabaratianh e f ac ul
brainstorming, problem solving, and creating mortentho ment experi enceso ( Dunl
Lowenthal, 2009, p.47).

SNS integration into ESL teaching was found to
motivation, anduild confidence in learning ESL writing" (Yunus, Salehi, & Chenzi, 2012, p.

16). Both teachers and students should have relevant technical skills to maximize on SNS

potentials (Yunus et al., 2012). SNS has also been proven to facilitate dynamic cortiounica

inside and outside classrooms, create a sense of community and belonging, provide authentic
exposure to English, and stimulate motivation to learn English in an authentic fashion (Kikuchi &
Otsuka, 2008). Not only could SNS assist in the acquisifideweer thinking skills (e.g., basic
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vocabulary), but it could also offer language learners opportunities to acquire higher proficiency

skills with more complex structures that involve conceptual learning (Alm, 2006). Furthermore,
Ho-Abdullah, Hashim, Jallin, and Ismail (2011) examined how we&sed social networking

can be used to provide ESL students with the opportunity to use English and to reflect on and

i mprove ESL teacher so6 -asadsdcial nebvsrking@&ncaunaged ound t hat
s t u d Englishslaimguage use in informal settings. Many EFL writing, listening, vocabulary, and

research activities can be initiated and incorpc
provides an alternative medi umconmumcatgrh whi ch t o
skill s, but also their analytical, coll aborati ve

The present ESL/EFL teachers are faced with many technological advances that present

challenges as well as opportunities to their professihis concern was clearly expressed by an

EFL teacher who stated that AEFL teachers are de
often competing for their studentsdé attention wi
teacher is going tbe operating at a loss when it comes to YouTube and Twitter being secretly

wat ched and talked about beneath desks and behir

Al t hough there is much enthusiasm about SNSO6 pot
based research on SNS use as instructional tools for L2 learners, or whether teachers and students

would perceive SNS to be useful in teaching ESL/EFL in Saudi Arabia. As experiences, attitudes,
perceptions, and expect atuseadl3NS,dts oritically impocasmtn c e t he
to understand carefully and study the experiences, attitudes, perceptions, and expectations of

ESL/EFL teachers toward the integration and effectiveness of SNS in the ESL/EFL instructional

process in Saudi Arabia.

Purpose of the study

There remains insufficient research on the relat
attitudes, perceptions, and expectations toward the integration and effectiveness of SNS in

English language instruction. Given the scarcityeskarch on this topic, this study will address

the following research questions:

1. What are the@xperiencesf ESL/EFL teachers in SNS?

2. What are thattitudesof ESL/EFL teachers toward the integration and effectiveness of
SNS in English language teaching?

3. What are theerception®f ESL/EFL teachers toward the integration and effectiveness
of SNS in English language teaching?

4. What are thexpectation®f ESL/EFL teachers toward the integration and effectiveness
of SNS in English language teaching?

5. Is therea statistically significant relationship between ESL/EFL teachgpgriences,
attitudes perceptionsandexpectationsoward the integration and effectiveness of SNS
in English language teaching?

Study methods

To investigate this study's research gioest, a descriptiveorrelational research design was

empl oyed fAito | earn about the relationship among
understanding of the relationshipd (Johnson & Ct¥
relationshipsamapn t wo or more variables without necessar
Holton, 1997, p. 70).
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Data was collected from a sample of ESL/EFL teachérd @7) in several Saudi higher

education institutions that included male, female, Saudi, andbaadiESL/EFL teachers

holding different academic positions (i.e., teachers, lecturers, assistant professors, associate

professors, and professors). The data collection instrument was a survey questionnaire to obtain
information about perceptions, feelings, tgbts, and beliefs (Johnson & Christensen, 2000).

This study used the filnformation and Communi cat.i
Teachingd adapted from the University of War wi ck
studybds scope. Jrisesfivg pagssiith 68 itemsa The fast parbconsisted of

five i tems o mdembdraphicelhersécond pap eonsisteddof 10 items to identify

t he part i expepeaced he thirdsmd$ourth parts comprised 10 Liksrale items

desimed t o i de n taititbdgsand a0rLikertcd gplaentistbems t o i denti fy p
perceptiongoward SNS, respectively. The fifth part consisted of 18 Ligeale items designed

to identify t le@ectatwnst i ci pantsd SNS

Validity and reliability

This study wutilized the Al CT Use in English Teac
instrument has been widely used in several studies on technology adoption and integration in

instruction; however, ICT was replaced with SNS for thisstudg. THKCr onbachds al pha r e
coefficients of the instrument indicated a high level of internal consistency.

Study results

Participants' demographics

Gender and age The descriptive analysis of the participants' gender and age (Appendix A)
showed thab1.4% of the participants were males, and 48.6% were females. The majority 38.3%
of participants were between-3P years old. Additionally, results revealed that the majority of
male participants (17.8%) were betweer3®lyears old while the majority &dmale participants
(27.1%) were between 230 years old.

Academic rank. The descriptive analysis in Appendix B showed that the majority (45.8%) were
lecturers, while the least number (2.8%) were professors. Among male participants, 29.0% were
lecturers, while the majority of female participants were both lecturers (16.8%) and teachers
(16.8%).

Nationality. The descriptive analysis in Appendix A revealed that 57.9% of participants were
nonSaudi: Among the neBaudi participants, 32.7% were males whilertiggority of Saudi
participants (23.4%) were females.

Major . The descriptive analysis of participants' major (Appendix B) showed that the majority of
participants (33.6%) majored in Linguistics while the least participants (8.4%) majored in
Translation. The 21.5% majority of male participants were Linguisticsrenajoereas the 16.8%
majority of female participants were TESL/TEFL majors.

What are the experiences of ESL/EFL teachers in SNS?

For this research question, 10 items were admini
some of the popular SNS toolhe statistical analysis in figure 1 showed that participants'

overall experience in SNS was average (m = 2.60, SD = 1.22) but recorded very good experience

with YouTube (4.28) and good experience with Facebook (3.78). However, they rated average

experiere with Twitter (3.15), Google Plus (2.72), Instagram (2.55), Academia (2.26), and

Classmate (1.97); conversely, participants rated poor experience with Flickr (1.79), English Baby

(1.79), and MySpace (1.77).
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Figure 1. Descriptive Statistics for Participants' Experiences in SNS Tools.
Note: For mean scores above 4, the experience level is deemed very high.

What are the attitudes of ESL/EFL teachers toward the integration and
effectiveness of SNS in English language teaching?

For this research questigmarticipants were asked 10 Likestale items to identify their attitudes
toward SNS integration and effectiveness in ESL/EFL instruction. The statistical analysis in
figure 2 showed that participants had an overall positive attitude toward SNS (m S[3.44,8)
particularly for chatting with others and for teaching purposes including English teaching matters.
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Figure 2. Descriptive Statistics for Participants' Attitudes toward SNS.
Note: Mean score >3= Positive Attitude, <3= Neutral Attitude

What are the perceptions of ESL/EFL teachers toward the integration and
effectiveness of SNS in English language teaching?

To answer this research question, participants responded to 20ddiétitems to identify their
perceptions toward SNS integration and ffeeness in ESL/EFL instruction. In figure 3,

statistical analysis indicated that participants had overall positive perceptions toward SNS (m =
3.87, SD = 0.92). Among all the items, most of the participants strongly agreed that SNS could

enable student® create an international network and present an authentic platform for the

practice and use of communicative English. Furthermore, they believed strongly in use of SNS to

enhance English teaching. However, there appears to be a low agreement in ¢bactysng

their traditional methods of teaching and reverting to the use of SNS as their main teaching tool.
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Figure 3. Descriptive Statistics for Participants' Perceptions toward SNS.

Note: All participants were in agreement except for items indicatéddoynean strong agreement
and ** for disagreement.

What are the expectations of ESL/EFL teachers toward the integration and
effectiveness of SNS in English language teaching?

For this research question, 20 Likert al e it ems were administered to
expectations toward SNS integration and effectiveness in ESL/EFL instruction. The analysis in

figure 4 showed that participants had overall positive expectatiorasd SNS (m = 3.7, SD =

0.92). Most of the participanegreed that SNS use could provide more interactive activities for

students and avenues for more practical English knowlétiyeever, participants were neutral

toward increasing SNS use and Sié&ied materials in English instruction.

Figure 4. Descriptive Statistics for Participants' Expectations toward SNS.

Note: All participants were in agreement except in items
marked with * to mean a neutral expectation
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Is there a statistically significant relationship between ESL/EFL teachers'
experiences, attitudes, perceptions, and expectations toward the
integration and effectiveness of SNS in English language teaching?

To answer this research question, Pearson Correlation Coefficients were employed and the data
analysis (see Table 1) revealed that the correlations besxperiencesndattitudes(r = .767,

p = .000) anaxperienceandperceptiongr = .861, p = .000)vere statistically significant. The

data analysis also showed that the correlations betatéerdesandperceptiongr = .796, p =

.000) andattitudesandexpectationgr = .350, p = .000) were statistically significant. However,

the results showed thexperienceslid not significantly correlate witbxpectationgr = .187, p =

.053), andperceptionglid not significantly correlate witexpectationgr = .140, p = .149).

Table 1
Correlation Coefficients Analysis for Participants' Variables

Experience Attitudes Perceptions Expectations
Pearson Correlatic 767" .861" 187
Experience Sig. (2tailed) - .000 .000 .053
N 107 107 107
Pearson Correlatic 767" 796" .350"
Attitudes Sig. (2tailed) .000 - .000 .000
N 107 107 107
Pearson Correlatic .861" 796" 140
Perceptions Sig. (2tailed) .000 .000 - .149
N 107 107 107
Pearson Correlatic .187 .350" .140
Expectations  Sig. (2tailed) .053 .000 .149 -
N 107 107 107

** Correlation is significant at the 0.01 level-t&iled)

Study discussion and conclusions

The findings revealed that the majority of participants were in the age category b2Ragen
years old, held/A degrees (lecturers), wenen-Saudj and majored iinguistics The findings
showed that the participants had overall average experiences in SNS, and they were most
experienced wittyouTubeFacebook andTwitter.

The findings also indicated that participants had overaltiveattitudes, perceptions, and
expectations toward SN$he results revealed that the correlations betweseerrienceand
attitudesandexperienceandperceptionsvere statistically significant. Results also showed that
the correlations betweeattitudesandperceptionsandattitudesandexpectationsvere

statistically significant. However, the data analysis revealedipEriencealid not significantly
correlate withexpectationsandperceptionsdid not significantly correlate witxpectationsThe
findings also indicated that the model of the three variabléitudes perceptionsand
expectationsoward SN predicting the variableekperiencesn SN was statistically significant
with attitudesandperceptionsasthe significant predictors
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The findngs of this study indicated that ESL/EFL teachers in the Saudi higher education
institutions have average but positive experiences, and positive attitudes and perceptions toward
SNS. Higher education institutions in Saudi Arabia have invested subsyamtiaktablishing the
infrastructure of their campuses. However, for a successful SNS implementation in English
instruction, focus should be given to the instructional process, professional development, and
SNS integration in ESL/EFL teaching. ESL/EFL teas should be provided with opportunities

for professional development on SNS integration through workshops, seminars, and conferences.
They need continuous training on effective strategies for SNS integration in their teaching
methodologies to improve ¢ir instructional performance and empower their students' learning
experiences. Teachers need to learn the best practices associated with SNS integration to apply
effectually its use as a fundamental component of their ESL/EFL teaching process. They should
also be supported technically to enhance their SNS adoption and integration and manage any
technical difficulties that may surface before and during the integration process. Incentives

(e.g., financial rewards and awards) should also be granted tathets that have effectively
integrated SNS in their instruction. The learning environment should also be equipped with all
necessary equipment so that ESL/EFL teachers would become motivated to adopt and integrate
SNS in their teaching process. Finallighrer education institutions in Saudi Arabia need to
encourage more collaboration among the ESL/EFL teachers by providing opportunities for the
teachers to demonstrate to and share with their colleagues the benefits derived from SNS
integration in their taching process and toward their students' achievement.

Implications for future research

The results of this study suggest that further research studies could be conducted in order to better
address the SNS issue in ESL/EFL teaching. The following reconatiensl may be considered
for further investigation:

1. This study examined ESL/EFL teachersdé6 experi
expectations toward SNS in English language teaching. Future research should also
examine student s Otatliseandrcultural gpmpetencé. e s, soci al S

2. This study employed ICT as a theoretical framework. Future research should employ
other models that address SNS integration in educational settings.

3. This study was | imited to ESL/ BoRd.and eacher sd6
expectations toward SNS. Future research should include other fields where SNS
adoption and integration have become the general integral part of the teaching process.

4. This study wused a quantitative apmesoach to i
attitudes, perceptions, and expectations toward SNS. Future research should employ a
gualitative approach as well for a detailed examination on this issue.

5. Future studies may address the personal, technical, and institutional challenges faced by
teachers while using SNS such as the lack of clear policies on SNS use in instruction and
the clear distinction between educational and personal social networking in classroom
settings.
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Appendix A

Frequency Statistics for Participants' Age and Nationality

Age Nationality
Gender 2230 3139 40-48 > 48 Total Saudi Nor Total
Saudi
Male Count 12 19 14 10 55 20 35 55
0,
TA; fafl 11.2% 17.8% 13.1% 9.3% 51.4% 18.7% 32.7% 51.4%
Female Count 29 13 6 4 52 25 27 52
0,
% toafl 27.1% 12.1% 5.6% 3.7% 48.6% 23.4% 25.2% 48.6%
Total Count 41 32 20 14 107 45 62 107
0,
% toafl 38.3% 29.9% 18.7% 13.1% 100.0% 42.1% 57.9% 100.0%
Appendix B
Frequency Statistics for Participants' Academic Rank and Major
Academic Rank Major
Gender
1 2 3 4 5 6 7 Total A B C D E Total
Male Count 2 3 9 31 7 0 3 55 16 23 7 3 6 55
'T'/uoto;I 1.9% 2.8% 8.4% 29.0% 6.5% 0.0% 2.8% 51.4% 15.0% 21.5% 6.5% 2.8% 5.6% 51.4%
Female Count 1 1 4 18 18 8 2 52 18 13 7 6 8 52
:'/?)toafl 0.9% 0.9% 3.7% 16.8% 16.8% 7.5% 1.9% 48.6% 16.8% 12.1% 6.5% 5.6% 7.5% 48.6%
Total Count 3 4 13 49 25 8 5 107 34 36 14 9 14 107
'T'/ggl 2.8% 3.7% 12.1% 458% 23.4% 7.5% 4.7% 100.0% 31.8% 33.6¥ 13.1% 8.4% 13.1% 100.09

Note: 1: Professor, 2: Associate Professor, 3: Assistant Professor, 4: Lecturer, 5: Teacher, 6: Teaching Assistant, 7: Other
A: TESL/TEFL, B: Linguistics, C: Literature, D: Translation, E: Other
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Edi t or 0Avistdhorépeesentation of the importance of words and verbal concepts can sometimes be
useful in interpretation of data. This paper illustrates how word clouds created with Wordle may povicde
supportive data.

Usi Wor dlguailn traseaech:

asuppl emeonctlatbhost udi es

Syntia Santos Dietz
USA

Abstract

Wordle is a creative word visualization tool that can be used on a variety of areas including
research. This paper provides an example of how this innovative software can serve as a
supplementary tool in qualitative research. Wordle was used on a gualitasie study exploring

the study abroad experience of counselor education students. Wordle provided a visually rich way
to acquire a basic understanding of the data and quickly visualize initial patterns in tbseext.

and limitations of Wordle, findirggproduced through the software on the case study and are
discusse@long withimplications for future research

Keywords: Wordle, research tool, case study, qualitative research, word clouds, study abroad, counselor
education, data visualization, novi@searchers, data analysis, validation, instructional technology

Introduction

Data visualization, the visual communication of data, has been used in various forms for hundreds
and maybe even thousands of years. Popular methods that are still in use theclne, bar, and

pie chart, originated in the eighteenth century. The advancements in technology and cultural

shifts have advanced data visualization as a field of study in the search towards greater
transparency and accessibility of data. Even thabgmeed to communicate data in effective

ways will only increase, as a field data visualization is still in its early stages of diffusion and
maturity (Kirk, 2012). This article aims to offer an insight of the use of Wordle, a data

visualization tool, imqualitative research. The researcher will present the results drawn by Wordle

as part of a case study exploring the study abroad experience of counselor education students. The
use and limitations of Wordle, and its implications for research are discussed

Data visualization

Data visualization serves as a way to communicate information through visual representation. It

has been utilized in multiple disciplines for its ability to summarize and present data more clearly

and effectively (Baralt, Pennest&i,Selvandin, 2011). Kirk (2012) defines data visualization as

ifthe representation and presentation of data t he
amplify cognition, o0 with the represemtlati on of ¢
into a physical form that best portrays its attributes, and the presentation of data relates to the

integration of the data representation and the overall communicated wpréh@ce of colors,

annotations, and interactive features). Kirk (2012&er describes that the ultimate goal of data

visualization is to help the reader to become better informed about the subject under study.

Data visualization is a tool that may be used to support data analysis and the communication of

study results. tHeps t o grab readersé attention and becom
better understanding of the topic on hand (Azzam & Evergreen, 2013). Data visualization has

increased in the past few years in academia and other contexts facilitating trstaunaliley of

complex events and phenomena by presenting data in a multimodal way. Data visualization tools

have incorporated visual, textual, phonological and even animated input to help analyze raw data

(Baralt,et al, 2011). According to Aparacioand€d a (2014), data visuali zat
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way people experience information. o6 They al so st
fashionable and its major trends include infographics, mobility, social media, globalization, and
science communicationpreng others.

Word clouds are one of the most popular forms of data visualization and are used to accentuate
the main points of textedased information. They present the most frequently used words, from
the text under study, in the shape of a cloud. Treal the words represents the frequency of

use. In other words, the more that a word is used in the text the bigger it appears in the cloud
(Baralt,et al, 2011). A number of programs have been created to generate these word clouds,
such as TagCrowd, MaKloud, ToCloud, Tagxedo, Tagul, and wordsift (Bardlgl, 2011;
McNaught & Lam, 2010); however, the most popular word cloud generator is Wordle (Bgralt,
al,, 2011).

Word clouds have been proven useful as a supplementary research tool for arelanadysis

and validation of previous findings (McNaught & Lam, 2010); however, literature on the use of
word clouds in qualitative research, and Wordle specifically, remains limited (Williams, Parkes,
& Davies, 2013). This article aims to contributehe understanding of the use of Wordle in
qualitative research. Wordle was chosen for its visual impact, accessibility, simplicity, and
versatility (Williams,et al, 2013; McNaught & Lam, 2010; Baradt al, 2011).

Wordle

Created in 2008 by IBM develope Jonat han Feinberg, Wordle was fi
generate word clouds (Hayes, 2008; Bartlgl, 2011). Since then, Wordle has increased in

popularity and proven to be a versatile, valuable, andftisadly tool. Wordle has been used in

different fields including educational research (McNaught & Lam, 2010), management education
(Williams, et al, 2013), library science (Mallon, 2015), legal writing (Martin, 2012), and foreign

language writing, (Baraltat al, 2011). The use of data vidization has become more

accessible through tools like Wordle. Users can easily create visualizations without requiring vast
technical knowledge and training (Bara&t,al, 2011).

Wordle fvww.wordle.ne} is a free opn access tool that generates word clouds of large amounts

of written data, highlighting the words that most frequently appear in the text. The more

frequently a word is used in the text, the larger that word will appear in the resulting cloud

(Martin, 202; Baralt,et al, 2011; Foot e, 20009) . To use it, t he
and pastes the data under study in the text box. The program immediately generates a Wordle, a

graphic representation of the content in the shape of a cloud. Thehesezan then change the

layouts, fonts, and color scheme of the image, remove unwanted words, and view the total word
frequency count. The number of words to be displayed can also be limited by the investigator.

The final image can be printed, saved asifa posted in the Wordle gallery, or embed in a web

site or blog (Martin, 2012; Foote, 2009; Hayes, 2008; Bartdil, 2011).

Mc Naught and Lam (2010) describe Wordleds | imite
supplementary tool rather than astandalone research tool. They argue that since Wordle is a
frequency based tool, it works best when analyzing text in which the full responses of the
informants have been preserved (eg. speeches, transcripts, and raw writing responses) in order to
obtainmore meaningful results. Other limitations to consider when working with Wordle are that
the words are retrieved out of context and that it is not possible to trace the codes back to the
original text. Words are treated as isolated units, making thegwréast, but at the cost of

dismissing contextual elements such as the semantics of the words, and the phrases or sentences
the words were a part of. Therefore, their recommendation is using Wordle as a supplemental tool
in research. The following case dyuillustrates the use of Wordle as a supplementary tool for

data analysis.
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Case study

Case studies have been commonly used across several disciplines, including social sciences, to
better understand complex real life experiences (Creswel, 2013; Noo), 22@8 study research

has been defined as fia qualitative approach in v
contemporary bounded system (a case) or multiple bounded systems (cases) over time, through
detailed, in depth data collection involvingnmupp | e sour ces of informationo

97). Needless to say qualitative research in general, and particularly case studies, often deal with
a variety of sources of information, different types of data, and large amounts of text. The study
that wil be discussed in this article was conducted to acquire-dagth understanding of the

study abroad experience from a sample of counselor education stifdghtsr, 2014) The
phenomenon of interest in this single case study was cultural competeat®pd®nt through

study abroad programs. A short term faculty lead program conducted in 2012 was the case under
study (Casey & Houghton, 2010; Merriam, 2009).

The study abroad program included one orientation session, 13 days on site, and one debriefing
sesion upon return to the United States. While in Honduras, students were able to engage in
several teaching, research, and service activities with the purpose of learning about the culture
and the counseling profession in the host country. Students aleokpar reflective tasks such as
group debriefing sessions and individual daily journals. The group was also able to travel to
different cities to gain exposure to cultural differences within the country. The group had ongoing
interactions with locals, itieding counseling faculty and students from the host university.

Eight of the ten counselor education students who were enrolled in the 2012 study abroad
program to Honduras agreed to participate in the study. Three sources of information were
analyzed twbtain detailed and rich descriptions of the case (Lichtman, 2013): extant
documentation about the program, extant journal entries, and a follow up survey. Journal entry
prompts were developed as part of the study abroad program based on a detaileaf tbeiew
literature, the professional experience of the leaders, the developmental process of the group, and
the onsite daily activities. Survey items were aligned with the purpose and research questions of
the study, the theoretical framework, availakieriture, and previous research. Each data source
was coded and analyzed independently, identifying emerging themes, and then again collectively
and guided by the research questions of the study, providing a more comprehensive description of
the case. Themerging themes were validated by the participants. For the purpose of this article
we will focused on the data that were imported to Wordle for analysis that included journals and a
follow up survey.

Using Wordle

Wordle was chosen for this particulase study as a supplementary research tool. According to
McNaught and Lam (2010) the produced images or word clouds when using Wordle can be
useful tools in educational research. Word clouds aid the researcher in quickly visualizing initial
patters in theext and account for word frequency. The closeness of the researcher to the data and
the large amount of text made Wordle an ideal option to allow for some distance between the
researcher and the data. In qualitative research, the researcher is thesinameint of data

collection and analysis. The researcher decides what information to gather, and all information is
filtered through and influenced by his or her knowledge, experience, and skills (Litchman, 2013).
Due to the orsite data collection procesavolvement in the organizational processes, and the
active role of the researcher, the case study approach is particularly characterized by considerable
personal involvement of the researcher (Spath & Pine, 2004).

In the present case study, the redaarevas fully involved with the development,
implementation, and evaluation of the study abroad program, and fully conducted the case study.
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The 2012 study abroad program was initiated by a personal interest of the researcher in
developing a relationshipebiveen the American University and the host institution in Honduras.
Conversations with all the stakeholders lead to the organization of the first study abroad program
for counselor education students at that particular institution. The researcher wasdmised

in Honduras and at the time was an international student at the visiting institution. She took the
role of teaching assistant throughout the program, helping organize, conduct, and evaluate every
stage of the study abroad experience includiageling with the group.

Data collection

Participants were asked to write journal entries throughout the study abroad experience. They

were given daily prompts to help guide their reflection process. Participants submitted their

entries by email or by déctly uploading the file to a Moodle project site designed specifically for

the program. Only the program leaders had access to the files and they provided feedback to the
students in order to enhance the reflection process. The prompts were develogen lzase
literature review, the professional experiences
itinerary.

Journal reflections have been widely used on study abroad programs in the mental health field.
Journals entries responded to the nature and purpose of the study as well as to the daily activities
of the program (Alexander, Krucsek, & Ponterotto, 2005; dad810; Jurgens, & McAuliffe,

2004; WesiOlatunji, Goodman, Mehta, & Templeton, 2011). Entries were also designed to

reflect on cultural components and to help the processing of personal reactions to the lived
experiences of the participants (Alexandaeml., 2005). Four of the journal entries written by

each participant were selected to be part of the case study. These four entries-determiaed

and designed to capture the developmental process of the participants and as part of the program
evaludion. These entries referred to the expectations, first impressionsefiattions, and final
reflections of the participants, resulting in 32 journal entries.

In addition to the extant journal entries, the researcher created a follow up survey spdodi

case study in order to assess long term program impact. The sw@segnt electronically to all

the students who participated in program approximately 17 months upon return to the U.S.
Students received a formal invitation and the link to threesu After reading the informed

consent and agreeing to participate in the study the students received access to the survey
guestions. The survey included five open ended questions and no space or time limitation were
given to complete it.

Data analysis working with Wordle

Text data collected from the chosen journal entries and the open ended questions of the follow up
survey were cleaned by removing all identifying information and preparing it to be entered into
the wordvisualization tool, Wordlewyww.wordle.ne}. Data were entered in Wordle as plain text
without titles and with a standard format of Times New Roman font, 12 on size, and single space.
As previously described, Wordle is an open access free tool thextages word clouds of large
amounts of written data, highlighting the words that more frequently appear in the text entered. In
this case study, data were entered separate for each journal and follow up survey first and then
together for an overall viewf the data.

Findings through word clouds

Five word clouds were created related to the data sources in this case study and were titled after
each source of information: expectations, first impressions, letter to yourself, final reflection, and
follow up survey. Data were entered in Wordle before initiating the coding process of the data
analysis. The resulting word clouds were an objective count of word frequency in the text. When
comparing the highlighted words in the clouds with the resulting themesoded from the data,
similarities of information can be seen.
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Expectations cloud The first cloud (See figure 1) emerged from the first journal entry that the
students were asked to complete. This first entry was requested prior to travel to Hondaras as p
of the predeparture orientation process. Literature regarding study abroad programs emphasize
the importance of orientation and reflection for the success of the program (Alexander et al.,

2005; Cordero & Negroni Rodriguez, 2009; Fairchild, PillaiN&ble, 2012; Jaoko, 2010;
Jurgens, & McAuliffe, 2004; McDowell, Goessling, & Melendez, 2012; YWdatunji, et al.,

2011). Students were presented with the following guidelines to help them reflect on their

expectations, and goals for their study abrogueegncei Re f | e c t

about

your expe:

goals for this experience. How do you expect this experience to be, how are you preparing for it
and what do you plan to achieve?o0
Out of 3,071 words uploaded to Wordle for this journal entry, the most fregqueds used were:
Honduras, experience, excited, culture, Spanish, goals, personal, professional, expectations,
study, and abroad. After further analysis of the data, the case study findings resulted on the
following themes for this journal entry: expeabas, goals, preparation for travel, feelings, and
first time experiences.
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Figure 1. Word cloud created by entering the reflections of the eight participants of the study
regarding goals and expectations for the 2012 study abroad program to Honduras. Participants
wrote their reflections before departure.

Figure 1. Wordle analysis- Expectations

First impressions.The second entry was written upon arrival to Honduras to capture the
studentsdé first i mpressi ons -aoifaljauima and thesfitstu dy abr o ¢

impressions journal serve as a base line to explore the transformation of the pésticipa

throughout the experience (Kottler, 2012). The prompt for this entry was as falloivee k e y ou r
time to reflect on all your experiences in this first day of our adventure. Talk about your

emotions, thoughts and cultural differences in your journey dasdribe your first impressions

of Honduras. o
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Figure 2. Word cloud created by entering the reflections of the eight participants of the study
regarding their first impressions for the 2012 study abroad program to Honduras. Participants
wrote their reflections the first day they in Honduras (arrival day).

Figure 217 Wordle analysis T First impressions

For the first impressions cloud, with 3,023 words entered to Wordle (See figure 2), the most
repeated words were the following: Honduras, first, hotel, cpuexperience, people, airport,

see, noticed, felt, impressions, things, realized, surprised, culture, group, far, beautiful, new, help,
different, buildings, language, and learn. The resulting themes of the case study for this section
included: feelingsdifferences between Honduras and the U.S., personal reflections, first thoughts
about Honduras, and expectations for the program which included the codes learn, experience,
and growth.

Letter to Self. The third journal entry included in this study was egfad on the seventh day of

the 13days trip to Honduras. This journal entry prompt was designed to give participants the
opportunity to reflect exactly half way through the program. The prompt is particularly related to
the impact of study abroad prograimghe selfawareness and salbnfidence of the participants
mentioned in the literature (Jaoko, 2010). The promptivd8e have experi enced
short time. Please write yourself a letter overviewing (in as much detail as might be hejpiul to

and in your own style) the experiences we've had/your personal experiences. What have some of
your highlights been? What are some key things you have learned about yourself? What are some
i mpacts on your personal and/ or professional

Theletter to yourself cloud (See figure 3), with 4,759 words, emphasized: people, experience,
Honduras, able, know, life, learning, work, different, want, time, knowledge, proud, hope,
continue, help, counselor, culture, opportunity, professional, home, teeneothers, first, life,

and see. The themes emerged on the case study for this section included: highlights with codes
such as people, events, and experience; reflections with codes poverty, culture, life lessons,
differences between the countries, alddanhduras and about the study abroad experience;
personal impact with codes related to personal change, new view of the world, deep emotions,
first time experiences, taking things for granted, and learned about self; professional impact on
social justicecultural competence, and able to relate the experience to the U.S.; and personal
goals and messages of seffcouragement.
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Figure 3. Word cloud created by entering the reflections of the eight participants of the study
regarding their reflection of the overall program half way through the experience of the 2012
study abroad program to Honduras. Participants wrote their reflections on the seventh day of a
13 days travel experience.

Figure 3. Wordle analysis i Letter to yourself

Final reflection. The fourth entry was requested in the form of a final reflestiotten upon

return to the U.S. It was important to give the students opportunity to reflect on the program upon
completion and capture their impressions. Jaoko (2010) affirmed that study abroad programs,
when weltdesigned, may influence cultural compete. This journal aimed to capture the
experience and development of the participants after the program was completed. Prompts for the
final reflection had more indications as it served as a final paper for the study abroad program:
iRef |l ect urercaadgrassing yoer mplteultural awareness, knowledge, and how
these will improve your multicultural competence (how will this awareness and knowledge
influence your skills, what will you do to build on your knowledge in practice). Keep your
responsed a maximum of 5 pages in length (double space), adhere to APA, 6th ed., and limit
grammatical and spelling errors. o

For the final reflection (See figure 4), with 6,821 words, the most used words included:
Honduras, experience, multicultural, people, wdf able, time, learned, students, like,
work, see, first, professional, America, world, understand, life, counselor, think,
knowledge, different, find, better, important, and program. Themes from the case study
for this section included impressions oé thverall experience, cultural competence,

social justice, events, sakflections, reflective comparison, and relevance of the
program.
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Figure 4. Word cloud created by entering the reflections of six of the participants in the study
regarding their overall experience of the 2012 study abroad program to Honduras. Reflections
were due three weeks upon return to the U.S.

Figure 4. Wordle analysis i Final reflection

Follow up survey.After the analysis of the journal entry datdpliow up survey was sent to the
participants. The survey items were aligned with the purpose and research questions of the study,
based on the available literature and previous research, and responded to the theoretical
framework of the study on culturebmpetence development. The open ended questions of the
survey were as follow:

1. What are the most powerful learning experiences that you remember from your study
abroad program to Honduras?

Please share the story of what has happened since you came baklofrduras?

3. How did the study abroad program to Honduras influence what you think about the world
and about yourself?

4. Please describe any impact that the study abroad experience in Honduras has had on your
life (personally and professionally)?

5. Anything dse about your study abroad experience you would like to add?

The responses of the participants to the question above were entered to Wordle without titles and
without the actual questions. The most used words, out of 2,908, for the follow up survey (See
figure 5) included: Honduras, experience, study, powerful, abroad, people, trip, work, world,
different, life, opportunity, see, learning, great, value, different, cultures, feel, learned, and

country. Main themes for the case study regarding the follosungey were divided by question.

For question one these included: overall impressions of the program, learned experiences, people,
self-reflections, language barriers, immersion, and ability to relate to the Hispanic population in

the United States. Fougstion two: studies and work, opportunities to share the experience with
others, perceived improvement of cultural competence, people and interactions, and desire to
continue traveling. For question three: awareness, perception of the world, social arslic

perception of self. Question four themes were personal experiences and professional experiences.
For question five the themes included: overall experience, suggestions and challenges, and
recommendations.
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Figure 5. Wordle analysis i Follow-up survey

Overall data. Figure 6 presents the word cloud resulting from entering the entire data set to
Wordle. From a total of 20,582 words, the three most frequently used words were Honduras,
experience, and people.
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